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Statement from the Dean 

Instructors all engage in assessment of student learning, both formal and informal, to help inform 

teaching practices and the learning experiences created for students. But often this occurs in 

isolation. I believe there is significant value in faculty collaborating within and across disciplines to 

engage in course and degree assessment; simply put, it gives us the opportunity to learn with and 

from each other. I have enjoyed the many conversations that I have been part of related to 

assessment delving into questions such as: What is it we want all students to learn? How do we 

know that they've learned it? Does this assessment tool effectively measure our learning outcome? 

How do we effectively teach this learning outcome? 

I know that many of us have experienced the frustration of assessment that feels like a box to check, 

empty of meaning or value. But I also believe that CHSS faculty, with their commitment to student 

learning (and awesome intellectual power), can implement an assessment system that enriches 

what we teach, how we teach, and ultimately what students learn. 

I look forward to continuing the learning process with all of you on this journey. 

— Erica Volkers, Dean 
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 2017-2018 LALA Report 

Summary: In the Spring semester of 2018, the CNM school of Communications, Humanities, and Social 

Science (CHSS) performed an assessment of various General Education criteria, student Critical Analysis and 

Effective Communication skills. The 2017-2018 Liberal Arts Learning and Assessment (LALA) committee 

created three Critical Analysis categories and two Effective Communication skills categories in addition to 

General Education criteria for student assessment. Instructors received a common rubric for scoring discipline-

specific assignments, and each instructor was given the freedom to distribute the assessment assignment to 

students anytime between the midpoint and final day of the spring semester. In addition, departments were 

given the ability to also assess discipline-specific measures of Critical Analysis and Effective Communication.  

Within CHSS, fifteen academic departments assessed 6,875 students. While most (73%) instructors assessed 

each of the LALA Critical Analysis and Effective Communication criteria (n=5,290), some instructor 

assignments were not appropriate for assessing the specific criteria; therefore, the student population assessed 

is not consistent across each Critical Analysis or Effective Communication measure. In addition, departments 

were given the option to forgo assessing some of the LALA criteria and focus only on assessing the LALA 

criteria that corresponded to the General Education criteria being assessed in Spring 2018. Due to the natural 

classroom attrition that occurs throughout a semester, student absence, non-completion of the assessment 

assignment by some students and instructor data-entry error, the current analyses do not include assessment 

data for roughly 23% (n=1,581) of the students who were initially enrolled in the assessed CHSS courses (n = 

6,875). The departments responsible for assessing the largest numbers of students in the 2017-2018 LALA 

assessment project are: 

 The Psychology Department assessed 1,247 students, (roughly 24% of the assessed population), across 36 

course sections (online and traditional classroom) at both the 1000 and 2000 levels.  

 The Sociology Department assessed 998 students, (roughly 19% of the assessed population), across 30 

course sections (online and traditional classroom) at both the 1000 and 2000 levels. 

 The Communications Department assessed 985 students, (roughly 19% of the assessed population), across 

25 course sections (online and traditional classroom) at both the 1000 and 2000 levels.  

All other CHSS departments who participated in the 2017-2018 LALA assessment project assessed between 

.3% (16 students) and 18% (958 students) of the 2017-2018 Spring LALA student population.  

Overall, the 2017-2018 LALA team is pleased with the instructor participation and the ability for many 

departments to assess both LALA and General Education criteria simultaneously using the same assessment 

tools. Based on instructor feedback from the 2015 LALA, the LALA team implemented a more refined data 

collection process that was considerably more user-friendly. In combination with a refined assessment data 

reporting process, LALA also made designated representatives available to any department coordinators for 

consultation on data collection and data entry. These first two changes in the 2016-2017 assessment process 

were made to encourage increased instructor participation and allow faculty to focus on student learning in 

their classrooms rather than distract them with concerns over data entry. All departments scheduled to assess 

any General Education criteria in 2017-2018 used this LALA/Gen. Ed. combined reporting capability; in some 

cases, departments could simultaneously assess LALA and Gen. Ed. criteria thus simplifying assessment for 

instructors and students. 
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Due to the design of the LALA assessment and known limitations such as interrater reliability and 

student attrition, generalizability to the larger CNM student population and the CHSS student population 

more generally is not advised; however, department-specific analyses hold great promise for identifying areas 

of opportunity in student learning. Moving forward, the LALA team is actively working toward refining 

student assessment in CHSS courses to include similar measurement tools across departments that can be used 

to assess student learning of course outcomes as well as state mandated essential skills at the individual, 

course, and degree levels. 

Assessment Design and Methodology 

 In the 2017-2018 academic year, the Liberal Arts Learning and Assessment committee (LALA) tasked 

individual departments within CNM’s School of Communications, Humanities, and Social Sciences (CHSS) 

with assessing student ability to demonstrate Critical Analysis and Effective Communication skills. Fifteen 

departments participated in the 2017-2018 LALA assessment project including: Anthropology, Art Studio, Art 

History, Communication/Journalism, Dance, English, History, Music, Philosophy, Political Science, 

Psychology, Religion, Sociology, Spanish, and Theatre. Within the fifteen departments, 104 Associate of Arts 

and Sciences majors from across CNM were represented. LALA assessment coordinators worked with their 

respective departments to develop assignments that were distributed to students between the mid-point and 

final day of the Spring 2018 semester. Although each department, and in some cases each instructor, had the 

freedom to use discipline-specific or course-specific assessment assignments, all instructors used a common 

scoring rubric (see Appendix A). In addition to LALA assessment, the 2017-2018 assessment cycle included 

assessing General Education criteria. Assessment coordinators worked with faculty within departments to 

determine if/how LALA criteria might be used to satisfy any General Education criteria, or how assessment 

tools might be modified to assess both LALA and Gen Ed. criteria. Instructors scored the assessment 

assignments for each student, entered the assessment scores into a pre-defined spreadsheet, and an 

Assessment Data Analyst then compiled data from across all participating CHSS departments. Compiled 

assessment data were then combined with demographic data for individual students obtained from the Office 

of Planning and Institutional Effectiveness (OPIE). The 2017-2018 assessment is a cross-sectional evaluation of 

enrolled CNM students in CHSS courses. Although the LALA data originally contain course section numbers 

and student identification numbers, final data dissemination files as well as results were anonymized to 

protect individual instructors and students. 

Purpose 

 The purpose of the 2017-2018 LALA assessment project is to evaluate liberal arts and associated majors’ 

Critical Analysis and Effective Communication skills. Research results on higher education outcomes suggest 

that an assessment of, and focus on, college student critical thinking and effective communication skills aids 

students in university transfer and improved work opportunities (Abromi, Bernard, Borokhovski, Wade, 

Surkes, Tamim and Dai Zhang, 2008; Endo and Harpel, 1982; Levin, 2000; Myran, and Levy; 2013; Nutting, 

2013). The intellectual merit of this project rests in its cross-sectional, quantitative, multi-disciplinary approach 

to understanding the gains in critical thinking and effective communication in New Mexico’s primary 

community college. CNM’s strategic direction plan is focused on the successes of students, success within the 

community, and organizational excellence and innovation (CNM, 2015). The School of CHSS strongly supports 

the Strategic Direction Objectives; specifically, LALA provides skill-related benchmark information directly to 

departments and instructors who are determined to realize the objective goals of: generally increasing the 

number of degrees and certificates awarded, increasing the number of degrees and certificates to Hispanic and 
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Native American students, and increasing the number of students who are available to work to obtain jobs 

related to their major. The LALA assessment committee, guided by CHSS Dean Erica Volkers, believes that an 

emphasis on skills such as critical analysis and effective communication are foundational elements necessary 

to encourage student successes in graduation, certificate completion and specialized workforce employment. 

As the LALA assessment projects evolve and continue over time, these data offer the potential for 

identification of teaching best-practices to increase critical Analysis and effective communication skills.  
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2017 LALA Assessment Project Preliminary Results 

 The student population assessed in the 2017 LALA project were a demographically diverse group that 

included both relatively new and experienced students with diverse academic interests (Table 1). 

Table 1: 2017 LALA Student Population Characteristics (N = 5,709) 

 Minimum Maximum Median  SD 

Age 14 90 24.5 9.3 

Terms at CNM 1 68 5.4 4.5 

Hours Attempted 3.0 412.0 49.1 35.4 

Hours Earned 0 254.0 38 27.4 

Cumulative GPA 0 4 2.8 .87 

     

Sex Percent    

Male 54    

Female 34    

Not Specified 12    

     

Race Percent Hours Earned Percent  

White Alone 25.4 30 or More 45.5  

Black Alone 2.3 Less than 30 42.1  

Asian 1.8    

Native American 4.8    

Other & Two or More Races 6.9    

Hispanic 46.3    

Not Specified 12    

     

Most Common Declared Majors Percent    

Nursing 9.3    

Liberal Arts 8.2    

Business 7.2    

Psychology 7.4    

Pre-Health Sciences 6.0    

Teacher Education 5.8    

Engineering 3.1    

Human Services 3.6    

Biology 3.4    

Criminology 3.4    

Fine Arts 2.5    

Computer Science 2.9    

Criminal Justice 3.4    

  

Across the entire student population assessed, assessment scores indicate that most students clearly 

demonstrated their Critical Analysis and Effective Communication skills. The average student scores in each 

category assessed ranged from 2.22 to 2.29 (a score of “2” indicates that student demonstrated the Critical 
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Analysis and the Effective Communication skills being assessed; a score of “3” indicates that the student 

demonstrated exceptional ability in the skill assessed). On each Critical Analysis (CA) and Effective 

Communication (EC) skill assessed, there were not any statistically significant differences between the scores 

of Liberal Arts majors (LA) and other majors. On average, Liberal Arts majors consistently scored slightly 

higher in each category assessed compared to other CNM majors (See Table 2).  

Table 2: Comparison of Score Frequency LA Majors to All Other Majors 2017-2018 

 2017 - 2018 

 LA Majors 

 

All Other 

Majors 

Critical Analysis (CA) 1 

n= 4136 

  

0 4.0% 5.0% 

1 12.2% 16.2% 

2 31.5% 31.4% 

3 30.2% 48.5% 

CA2 n= 4118   

0 2.4% 4.7% 

1 15.5% 17.7% 

2 32.5% 31.4% 

3 46.2% 49.6% 

CA3 n= 4564    

0 4.7% 5.4% 

1 16.4% 19.5% 

2 33.4% 33.6% 

3 45.6% 41.6% 

Effective Communication (EC) 1 

n= 4005 

  

0 1.9% 2.2% 

1 13.2% 12.1% 

2 36.0% 35.6% 

3 48.9% 40.1% 

EC 2 n= 4007   

0 3.4% 3.4% 

1 11.8% 14.5% 

2 28.5% 29.4% 

3 56.4% 52.7% 

  

Consistent with previous LALA analyses, students who have earned 30 credit hours or more at CNM 

performed noticeably better on all assessed skills than students with fewer than 30 credit hours (See Figure 1). 

Also consistent with previous LALA analyses, students with higher lifetime grade point averages (3.5 or 

higher) scored significantly higher on all assessed skills than students with grade point averages between 2.5 

and 3.5. Students with a GPA between 2.5 and 3.5 also had higher, (statistically significant) scores in all areas 

than students with GPAs below a 2.5 (See Figure 2). Finally, an analysis of correlations between Critical 

Analysis and Effective Communication scores reveal that, perhaps not surprisingly, students who score higher 

on any given assessed skill perform very well on all other skills. 
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Figure 1: LALA Average Scores by Number of Credit Hours Earned 

  

 

 

 

 

 

 

 

 

Figure 2: LALA Scores by Cumulative Grade Point Average 

 

 

 

 

 

 

 

 

 

Summary Conclusion and Suggestions 

As stated previously, the general trends and findings in the 2017 LALA assessment scores of liberal arts 

and associated majors are suitable for measuring instructor participation in the assessment and as a snapshot 

of basic academic skills performed by students who were assessed. The current assessment design is not well-

suited for making generalizable statements regarding CNM students, or Liberal Arts students’, Critical 

Analysis or Effective Communication skills. The assessment design is also limited by its inability to isolate the 

specific courses, course sequence or within classroom instruction that contributes most to the increase in 

Critical Analysis or Effective Communication skills. A strength of the current design is its ability to measure 

the cumulative skill increases across CHSS. As the LALA committee and each department continue to refine 

the assessment process, comparable results across assessment cycles and between departments may become 

possible. Each instructor in CHSS aims to enhance and refine students’ mastery of Critical Analysis and 



10 
 

Effective Communication.  Such skills should be transferrable across subject matter and disciplines; therefore, 

the LALA team argues that despite its limitations, the LALA methodology is able to sufficiently determine 

general skill-levels in Critical Analysis and Effective Communication. Departments and Instructors are 

encouraged to agree upon assessment tools for use in consecutive assessment cycles and train instructors on 

consistent scoring techniques; such refinement and training will enable more comparable results over time and 

across CHSS. Departments should continue to meet individually to discuss what changes were made in 

teaching practices and assignments in response to 2016 findings and the 2017 process to encourage the 

development of student Critical Analysis and Effective Communication skills. Moreover, with the Trifecta 

Legislative changes to the General Education Model, and focus on Essential Skills in each content area, LALA 

is in a unique position to scale-up this type of skill assessment across new skill areas in Communications, 

Humanities, Social Sciences and Fine Arts.   

One result of LALA committee discussions regarding the assessment process since 2015 is the desire to 

re-design the assessment process in ways that will increase the reliability and validity of LALA. The timing of 

legislative changes has provided the LALA committee with the opportunity to re-design assessment of general 

education courses across CHSS. Moreover, the committee has implemented a pilot assessment that includes 

the mandated essential skills and, after the pilot has been assessed, the committee will determine if the pilot 

assessment should be scaled-up for the 2018-2019 assessment cycle. Ideally, future waves of LALA should 

consider designing a pre-test for students to take during the first week of the class with a post-test at the end of 

the semester. One underlying assumption of LALA is that by taking and successfully completing CHSS 

courses at CNM, a student’s essential skills improve. The use of pre and post-tests in LALA, in combination 

with the new team-scoring method, and similar assessment tools will contribute to stronger, more conclusive 

results on the causal order of assessed skill change. 
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Results Driven Assessment Revisions:  In 2017 and early 2018, the LALA team held several meetings to 

discuss potential refinements or changes that could be made to address the limitations noted in the previous 

paragraph. Discussions centered on using what we have learned over the past several assessment cycles to 

refine, and hopefully improve, not only the assessment design itself but the generalizability of results at every 

level. Further, because of these discussions, a small group of LALA team members attended the 2018 

NMHEAA summer retreat and designed a pilot assessment that will be implemented in Introductory English, 

Sociology and Philosophy courses during the Fall 2018 semester. The remaining paragraphs in this summary 

introduce the new assessment design/process that we believe will provide valid, and more reliable, measures 

of student learning that can address essential skills assessment across our CHSS student population taking 

general education courses.  

The Fall 2018 pilot assessment will use a new, consistent, assessment tool that measures student 

learning at the student, department and degree-levels. The assessment tool is designed to address students’ 

ability to demonstrate essential skills (mandated by NMHED to go into effect in 2019) and at least one 

common-core student learning outcome in each course. A ten percent sample of completed assignments across 

all course sections in the pilot courses (estimated n = 400-600) will be scored using a double-blind method 

(with modified NMHED essential skills rubrics) by LALA team members and select faculty from the pilot 

departments as subject-matter experts. The assessment designers believe that using this tool, a random, 

representative sampling method, and controlled scoring method(s) will encourage reliability and validity thus 

increasing generalizability in CHSS assessment. Upon completion of the Fall 2018 pilot, assessment designers 

will meet to discuss any necessary changes to the assessment tools and implement the revised tools in Spring 

2019 in the same courses. After receiving feedback from faculty who proctored the assessment in their Fall 

2018 courses, testing the differences in student scores between Fall 2018 and Spring 2019, LALA will determine 

if the new tools and methods will be scaled-up across CHSS for 2019-2020 academic year assessment across all 

departments. We anticipate that the essential skills and student learning outcomes for each department’s 

general education courses will vary dependent on department six-year assessment cycle plans; however, the 

assessment tool and scoring procedure will remain consistent with the revised pilot methods. Prior to SACC 

and HLC assessment report deadlines, LALA will share the results of the assessments with participating 

English, Sociology and Philosophy faculty. Faculty will brainstorm teaching strategies/assignments to address 

any identified areas of opportunity in students’ ability to demonstrate the learning outcome(s) and essential 

skills that were measured the previous assessment cycle. In addition, faculty will be encouraged to brainstorm 

teaching/assessment strategies for the upcoming skills and learning outcomes that will be assessed 2019-2020.  

The goals of the new LALA method are: 1) to improve our measurement of student learning in ways that 

produce meaningful results for instructors to use as they plan effective teaching/student-learning strategies 

and 2) to align course assessment with the mandated NMHED essential skills and student learning outcomes. 

Moreover, assessed student information and the assessment tool(s) will be held by LALA/CHSS for up to two 

years. Students will be re-assessed using the same LALA tools/rubrics after they have accumulated 

approximately 30 credit hours if 1) the student is a declared Liberal Arts major and 2) the student’s learning 

was assessed/scored in introductory courses. This longitudinal design element, in combination with the 

random/representative sample design and controlled assessment scoring procedures, will allow for some 

generalizable conclusions to be made about Liberal Arts students who complete their general education 

courses at Central New Mexico Community College.      
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With the NMHED essential skills, common course numbering, and common course descriptions for 

NM general education courses on the horizon, all CHSS departments will spend the remainder of the 2018-

2019 academic year working to prepare for assessment using the new tool(s) and procedures described in the 

previous paragraph. Therefore, the only departments for which there will be 2018 (pilot) LALA results are 

English, Sociology and Philosophy. LALA designers need subject matter experts in each department to work 

throughout the 2018-2019 academic year to link essential skills with student learning outcomes for assessment 

tool design. Further, LALA will be meeting to detail six-year assessment cycle plans that will give assessment 

designers a clear road-map for future tool and rubric designs. LALA will continue each academic spring 

semester, and departments will be afforded the ability to assess student learning of NMHED essential skill 

areas and student learning outcomes in-line with their cycle-plans in general education courses.  

The 2017-2018 LALA analyses proceed with descriptive analyses on the participant population of each 

assessed criterion, department-specific assessment results and CNM major-specific results. Due to numerous 

changes in assessment tools and the combined measurement of LALA with General Education criteria, there 

are only comparisons between assessed population characteristics – not assessment scores – between 2017 and 

2018. Each department’s section of this report includes results for appropriate General Education criteria and 

concludes with a brief narrative meant to satisfy the 2017-2018 Annual SAAC Assessment Report. 
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Student Attrition Analysis 

The 2017 LALA assessment project departed from the 2015 project by designating codes for instructors to use 

to indicate students who had dropped the course prior to the assessment, and also indicate students who were 

enrolled in the class but did not complete the assessment. Roughly 7% (514) students received “dropped” 

values, and 16% (1167) students were in a course with an assessment assignment that the student did not 

complete. The following brief descriptive analysis explores any potential demographic differences between 

students who completed an assessment and those that did not.  

Crosstabulation of Students who did and did not participate in the assessment by demographic characteristics  

 Dropped 

(n=439) 

 Assessed (n=4563) Enrolled but Not Assessed 

(n=967) 

LALA not Assessed 

(n=52) 

Sex     

Male (n=2326) 46.9% 46.9% 40.3% 69.2% 

Female (n=3695) 53.1% 53.1% 59.7% 30.8% 

Race     

White alone (n=1745) 25.5% 29.8% 26.4% 29.0% 

Black alone (n=158) 3.9% 2.6% 2.4% 2.6% 

Asian (n=126) 3.2% 2.1% 1.4% 2.1% 

Hispanic (n=3183) 54.2% 52.2% 56.3% 52.9% 

Native American (n=332) 4.8% 5.5% 5.6% 5.5% 

Two or More Races (n=477) 8.4% 7.9% 8.0% 7.9% 

Age Group     

14-17 (n=156) 2.3% 2.8% 1.9% 1.9% 

17-23 (n=3767) 62.0% 61.4% 68.3% 67.3% 

24-29 (n=982) 17.8% 16.2% 15.9% 19.2% 

30-39 (n=669) 13.0% 11.4% 9.4% 3.8% 

40-49 (n=261) 4.8% 3.6% 2.4% 3.8% 

Age over 50 years (n=186) 3..4% 1.4% 2.2% 3.8% 

 

Bivariate analyses suggest that there is a strong, statistically significant difference between male and female 

students who dropped the course prior to the assessment and those who did not drop and completed the 

assessment. While this may be an artifact of sample size, or other overarching processes at the institutional or 

city-level, it is advised that individual instructors take note of students who are considering dropping courses 

and perhaps refer students who are having difficulty in classes to an academic adviser for resources that may 

encourage their learning and participation. There was not a statistically significant difference between male 

and female students who were enrolled but did not complete the assessment and those that did. There were no 

statistically significant differences between students who self-identify into different racial/ethnic groups who 

dropped the course prior to the assessment or those who were enrolled and did not complete the assessment 

and those who were assessed. Finally, there were no statistically significant differences in the dropped or not 

assessed groups by age. Regarding the larger CNM strategic direction, the above results are encouraging. That 

is, there is no apparent disproportionate racial/ethnic, or age group attrition in the CHSS classes that 

participated in the assessment.  
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Appendix A:  LIBERAL ARTS SCORING RUBRIC :  CRITICAL ANALYSIS  

 

Given new information, situation, 

and/or application, the student will: 

 

Did it awesomely 

Score = 3 

 

Did it 

Score = 2 

 

Kind of did it 

Score = 1 

Didn’t do it: 

Non-attempt or Emerging 

Score = 0 

Identify and critically consider the 

main issues, concepts, problems, 

and/or techniques.  

 

 

Student explicitly, critically, 

and comprehensively 

considers all relevant 

material. Student identifies all 

relevant information 

necessary for mastery of the 

subject matter. 

Student identifies, 

describes, applies, and/or 

clarifies relevant material 

to demonstrate a 

proficient understanding.  

 

Student identifies relevant 

material but may struggle 

to describe, apply, or clarify 

the content. 

Student uncritically identifies relevant 

material, offering no clarification, 

application, or description. 

Incorporate more than one 

perspective (e.g. source, method, 

technique, and/or approach) 

 

 

Student incorporates many 

diverse perspectives to 

demonstrate breadth of 

knowledge.  Student clearly 

justifies her/his own view or 

approach. 

Analysis/application of other 

perspectives is consistently 

accurate and respectful. 

Student provides ample 

evidence of reflection and 

self-assessment.  

Student incorporates 

some diverse 

perspectives, but the 

approach is limited. 

Student somewhat 

justifies her/his own view 

or approach. 

Analysis/application of 

other positions is usually 

accurate and respectful. 

Student provides some 

evidence of reflection and 

self-assessment. 

Student incorporates a 

singular or very few 

perspective(s). Student 

begins to relate alternative 

views but the integration of 

multiple viewpoints lacks 

development. Student 

investigates or applies ideas 

in a limited way.  

Analysis/application of 

other views lacks accuracy 

in some areas. Student 

provides little evidence of 

self-assessment.  

Student fails to incorporate or engage 

others’ perspectives or discusses an 

incorrect perspective. Student adopts 

a single idea with little question and 

does not integrate alternatives.  

Student presents obvious ideas, 

avoids discomforting ideas, and or 

treats other positions superficially. 

Student provides no evidence of self- 

assessment. 

Demonstrate mastery by evaluating, 

analyzing, interpreting and/or 

synthesizing   

 

 

Student demonstrates a 

comprehensive evaluation, 

analysis, interpretation, or 

synthesis.  Student thoroughly 

examines and/or applies the 

viewpoints of experts. 

Student develops a 

coherent evaluation, 

analysis, interpretation, or 

synthesis.  Student 

accurately examines 

and/or applies the 

viewpoints of experts, but 

not comprehensively. 

Student struggles to 

develop a coherent 

evaluation, analysis, 

interpretation, or synthesis. 

Student inaccurately or 

inconsistently examines 

and/or applies the 

viewpoints of experts. 

Student offers little or no evaluation, 

analysis, interpretation, or synthesis. 

Student fails to examine and/or apply 

the viewpoints of experts.  
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LIBERAL ARTS SCORING RUBRIC:  EFFECTIVE COMMUNICATION  

 

 

In written, oral, numeric or 

visual formats, the student will: 

 

 

Did it awesomely 

Score = 3 

 

 

Did it 

Score = 2 

 

 

Kind of did it 

Score = 1 

 

Didn’t do it: 

Non-attempt or Emerging 

Score = 0 

Demonstrate organization 

and/or coherence of ideas, 

content, and/or formulas 

 

 

Material is sharply focused and 

organized.  The student 

presents a logical organization 

of ideas around a common 

theme that demonstrates an 

advanced understanding of the 

subject matter. 

Material is mostly focused and 

organized.  The student 

presents logical constructions 

around a common theme that 

reflects meaning and purpose.   

The student’s ideas and 

organizational patterns reflect a 

common theme that 

demonstrates a basic 

understanding of the subject 

matter.  Ideas are disorganized 

or may lack development in 

some places. 

The material lacks focus and 

organization with few or no 

ideas around common theme. 

Student struggles to 

demonstrate her/his 

understanding of the subject 

matter. 

Produce communication 

appropriate to audience, 

situation, venue, and/or 

context 

 

 

Demonstrates a thorough 

understanding of context, 

audience, and purpose that is 

responsive to the assigned 

task(s) and focuses on all 

elements of the work. 

 

Demonstrates adequate 

consideration of context, 

audience, and purpose and a 

clear focus on the assigned 

task(s) (e.g., the task aligns with 

audience, purpose, and 

context). 

Demonstrates a basic 

awareness of context, audience, 

purpose, and to the assigned 

tasks(s) (e.g., begins to show 

awareness of audience's 

perceptions and assumptions). 

Struggles to demonstrate 

attention to context, audience, 

purpose, and to the assigned 

tasks(s) (e.g., expectation of 

instructor or self as audience). 
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Appendix B: Participating Courses for 2017 Report 

Department Course Number 

Anthropology 1130, 1150, 2255, 2265 

Art History/Art Studio 1101, 2201, 2202, 2204, 2207, 2208, 2217, 2218, 2228, 2250, 2251, 2268 

Communications 1130, 2221 

English 2096, 2210, 2250, 2263, 2285, 2287  

History 1101, 1102, 1139, 1161, 1162, 1182, 2260 

Music & Dance 1101, 1120, 1122, 1169 

Philosophy, Humanities, 

Religion 
1110, 1107 

Political Science 1110, 2200, 2270 

Psychology 1105, 2220, 2230, 2233, 2265, 2271, 2280, 2299 

Sociology 1101, 2205, 2211, 2213, 2215, 2225 

Spanish 1101 

Theatre 1122,  

 

 

 


